
affected by investments in 
teacher quality measured by
assessments of skills and
knowledge as well as by
experience and advanced
degrees. In the first years of 
the ESEA (Elementary and
^ĞĐŽŶĚĂƌǇ� �ĚƵĐĂƟŽŶ� �Đƚ͕ �
1965), two major programs
ǁ ĞƌĞ� ŝŶŝƟĂƚĞĚ͘ � � dŝƚůĞ� /�
(currently administered
ƚŚƌŽƵŐŚ�ƚŚĞ�E Ž��ŚŝůĚ�>ĞŌ�
Behind Act) and Title VI
provided grants for handi-
ĐĂƉƉĞĚ�ƐƚƵĚĞŶƚƐ͘ ��K ǀ Ğƌ�ƟŵĞ͕�
Title VI grew and eventually
became the Individuals with
�ŝƐĂďŝůŝƟĞƐ� �ĚƵĐĂƟŽŶ� �Đƚ�
(IDEA) and set a goal of
providing 40% of the aver-
age pupil costs for qualifying
students. That goal has nev-
er been met and covers only
about 17% of the costs to-
ĚĂǇ͘��dŚĞƐĞ�ĐŽƐƚƐ�ĐŽŶƟŶƵĞ�ƚŽ�
grow for all school districts.

Public school funding comes
from many sources, federal,
state and local taxes as well
as grants provided by both
governmental and non-
governmental agencies. The
federal government adds
just about 10% to local
school budgets but it con-
tributes significantly to the 
rules for how funding is
spent.

Nearly half of the funding
for K-12 public schools in the
U.S. is intended to come
from the states through a
mix of income taxes, fees
and other taxes. However,
some states are much lower,
like Illinois, which provides
only about 27 %. In the
south suburban region, it is
not unusual for a district to
receive as much as 80% or
higher from the local prop-

ĞƌƚǇ�ƚĂǆ͘��dŚŝƐ�ŝŶĨŽƌŵĂƟŽŶ�
can be found on the district
report cards (see below).

States that rely heavily on
property taxes to fund their
schools tend to have large
ŝŶĞƋƵŝƟĞƐ�ŝŶ�ƐĐŚŽŽů�ĨƵŶĚŝŶŐ͕�
which mirror the inequity of
wealth in society at-large.

In 1991, a researcher named
Ferguson found that spend-
ing levels had an effect 
which increased as the tar-
get of the funding moved
closer to teaching students.
Accordingly, Ferguson deter-
mined that student learning
would be most profoundly

dŽ�Į ŶĚ�ŝŶĨŽƌŵĂƟŽŶ�ĂďŽƵƚ�
your own local public
school district, you can
check the Illinois State
�ŽĂƌĚ�ŽĨ��ĚƵĐĂƟŽŶ�ǁ ĞďͲ
site. The quickest way to
get to the right page is to
Google School Report
Card, Illinois. This

should bring you to a
page where you can put
the name of your school,
district or town in a
search box and get your
ĚŝƐƚƌŝĐƚ�ŝŶĨŽƌŵĂƟŽŶ͘ ��zŽƵ�
should take a look at the
report card, if you have
not already done so. It

ĐŽŶƚĂŝŶƐ� ŝŶĨŽƌŵĂƟŽŶ� ŽŶ�
your district. Percentage
of local property tax, stu-
dent test scores, average
salary, percentage of non-
English students, and
ƌĂƟŽ�ŽĨ�ƐƚƵĚĞŶƚƐ�ƚŽ�ƚĞĂĐŚͲ
ers is just some of the
ŝŶĨŽƌŵĂƟŽŶ�ƉƌŽǀ ŝĚĞĚ͘ ��
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Need Larger Print?

/Ĩ�ǇŽƵ�Į ŶĚ�ƚŚŝƐ�ƉƌŝŶƚ�Ă�ůŝƩ ůĞ�

hard to read, you can

ŵĂŬĞ�ƚŚŝƐ�ŶĞǁ ƐůĞƩ Ğƌ�ůĂƌŐͲ

er.  On the first page, look 

at the menu bar across the

top. In the middle, where

it shows - +, click in the %

box and increase the size.

That should help make it

easier on the

eyes to read .

South Suburban Cluster: Dolton/Harvey/Riverdale, Homewood-Flossmoor, Palos-Orland and Park Forest
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Research tells us that

wealthy people earn

much of their income

from investments and

inherited income. Poor

people earn all

of their income

from jobs, and

must spend it on

food, housing,

ƚƌĂŶƐƉŽƌƚĂƟŽŶ͕ �

etc. Poor people

are not able to save

much, if at all. Econo-

mists are in agreement

that wealth inequity in

the United States is cur-

rently at an historic high.

In the U.S., the wealthiest

ϮϬй � ŽĨ� ƚŚĞ� ƉŽƉƵůĂƟŽŶ�

owns 84% of total wealth,

the second wealthiest

20% owns 11%, and so on

ƵŶƟů�ǇŽƵ�ŐĞƚ�ƚŽ�ƚŚĞ�ƉŽŽƌͲ

est 40%, which owns less

than 1% of the total

wealth. Since poorer

students tend to live

together in the same

neighborhood, they are

ůŝŬĞůǇ�ƚŽ�ĂƩĞŶĚ�Ă�ƐĐŚŽŽů�

with fewer highly quali-

fied teachers, who prefer 

to work in more affluent 

districts for higher salaries

ĂŶĚ�ďĞƩĞƌ�ǁ ŽƌŬŝŶŐ�ĐŽŶĚŝ-

found that scores were

higher in math and read-

ing for minority students

ďĞĨŽƌĞ�E �>�͘ ��^ĂŶĐƟŽŶƐ�

imposed by NCLB have

the effect of punishing  

the low performing

schools and teachers,

sending the message that

they are incompetent and

President George Bush

ƐŝŐŶĞĚ�ƚŚĞ�E Ž��ŚŝůĚ�>ĞŌ�

Behind Act (NCLB) in

2001. The intended pur-

pose was to close the

ĂĐŚŝĞǀ ĞŵĞŶƚ�ŐĂƉ͕ �ƉĂƌƟĐƵͲ

larly for minority stu-

dents. However, the

E ĂƟŽŶĂů� �ƐƐĞƐƐŵĞŶƚ� ŽĨ�

�ĚƵĐĂƟŽŶĂů� WƌŽŐƌĞƐƐ�

should not be allowed to

make decisions about

how to educate their stu-

dents. Schools that do

not improve in five years 

are subject to severe

ƐĂŶĐƟŽŶƐ� ƚŚĂƚ�ĐŽƵůĚ�ŝŶͲ

clude loss of federal fund-

ing. This call for this type

of accountability is

viewed by many as

ĂĚĞƋƵĂƚĞ� ĞĚƵĐĂƟŽŶ� ǀ ĂƌͲ

ies. For instance, more

money is needed to edu-

cate students from impov-

ĞƌŝƐŚĞĚ�ĐŽŵŵƵŶŝƟĞƐ�ĂŶĚ�

students with special

needs. When schools are

not adequately funded, it

causes a long-ůĂƐƟŶŐ��ŝŵͲ

pact. Students without

ĂŶ�ĂĚĞƋƵĂƚĞ�ĞĚƵĐĂƟŽŶĂů�

ĨŽƵŶĚĂƟŽŶ�ŵĂǇ�ǁ ŝŶĚ�ƵƉ�ŝŶ�

the prison system or

dependent on government

support because employ-

ment is hard to find. A 

ĐŽƌƌĞůĂƟŽŶ� ŚĂƐ� ďĞĞŶ�

found between dropping

out and prison.

Since 1990, school funding

lawsuits have focused on

adequacy - whether the

state was providing local

districts enough funding

and resources to give all

ƐƚƵĚĞŶƚƐ�Ă�ďĂƐŝĐ�ĞĚƵĐĂƟŽŶ�

as defined by experts at 

ƚŚĞ�ƟŵĞ͘���dŚĞ�ĐŽƐƚ�ŽĨ�ĂŶ�

E q u i t y

A c c o u n t a b i l i t y

P a g e 2

A d e q u a c y
Without a good

education,

students may

ultimately wind

up in the prison

system or on

other government

support.

S p e c i a l I s s u e B r i e f # 3

ƟŽŶƐ͘ ��dŚŝƐ�ŝƐ�ũƵƐƚ�

one example of ine-

ƋƵĂůŝƚǇ�ŽĨ�ĞĚƵĐĂƟŽŶͲ

Ăů� ŽƉƉŽƌƚƵŶŝƟĞƐ͘ �

Schools in poorer

neighborhoods in

general, have fewer

resources .

more harmful than

helpful. The federal

government did not

have to account for

why they did not fund

the Act.



for Kindergarten. Low income

families have also benefited from 

these special programs. This early

work to prepare the small chil-

dren to enter school with lan-

guage skills, early reading skills,

ƐŽĐŝĂůŝǌĂƟŽŶ�ƐŬŝůůƐ�ĂŶĚ�ƐƉĞĐŝĂů�ƉƌŽͲ

grams for parents when needed

helps to set them up for a suc-

cessful school experience. It is

ĞƐƟŵĂƚĞĚ�ƚŚĂƚ� ĨŽƌ�Ğǀ ĞƌǇ�ĚŽůůĂƌ�

invested in early childhood educa-

ƟŽŶ͕ �ƚĞŶ�ĐĞŶƚƐ�ŽŶ�ƚŚĞ�ĚŽůůĂƌ�ŝƐ�

later returned annually for the life

of the child. However, Universal

WƌĞƐĐŚŽŽů�ĐŽŶƟŶƵĞƐ�ƚŽ�ďĞ�ĞůƵƐŝǀ Ğ�

as funding has been labeled “too

expensive” even though the bene-

fits would provide big returns. 

Getting to Consensus

to handicapped children.

Over the years this act was

re-ĂƵƚŚŽƌŝǌĞĚ�ƐĞǀ ĞƌĂů�ƟŵĞƐ�

finally becoming IDEA and 

then the Individuals with

�ŝƐĂďŝůŝƟĞƐ� �ĚƵĐĂƟŽŶ� /ŵͲ

provement Act (IDEIA).

/��/��ŚĂƐ�ĨŽƵƌ�ƐĞĐƟŽŶƐ�ƚŚĂƚ�����

cover the Free and Appro-

ƉƌŝĂƚĞ��ĚƵĐĂƟŽŶ�;&�W�Ϳ�ŽĨ�

6.6 million students ages 0

to 21. Funding requires

strict adherence to the fed-

eral mandates including

the zero-reject policy in

which no child is turned

away for services. A stu-

dent must qualify with one

Žƌ�ŵŽƌĞ�ŽĨ�ϭϯ�ĚŝƐĂďŝůŝƟĞƐ�

covered by IDEIA. Each

child receives a tailored

program (IEP) which places

him or her in the least

ƌĞƐƚƌŝĐƟǀ Ğ� ĞŶǀ ŝƌŽŶŵĞŶƚ͘ ��

In 1965, The Elementary

ĂŶĚ� ^ĞĐŽŶĚĂƌǇ� �ĚƵĐĂƟŽŶ�

Act (ESEA) was passed by

Congress and was the cen-

ter of President Johnson’s

War on Poverty. This was

influenced by the Civil 

Rights Act of 1964. Cov-

ered by this new Act were

disabled children. An

amendment to the original

ESEA was for Title IV— aid

E a r l y C h i l d h o o d E d u c a t i o n

S p e c i a l N e e d s S t u d e n t s

P a g e 3L e a g u e o f W o m e n V o t e r s - S o u t h S u b u r b a n C l u s t e r

Research tells us that young chil-

dren learn very quickly in the ear-

ly years. Early Childhood educa-

ƟŽŶ�ŚĂƐ�ƚŚĞ�ĂďŝůŝƚǇ�ƚŽ�ƐĂǀ Ğ�ŵŽŶĞǇ�

in later years because special pro-

grams may not be needed if the

early work is done. This is espe-

cially true for children at risk for

ůĞĂƌŶŝŶŐ�ĚŝƐĂďŝůŝƟĞƐ͘ �WƌŽŐƌĂŵƐ�ůŝŬĞ�

Head Start, Even Start, Pre-K at

Risk and components of NCLB

have proven to be very successful

ŝŶ�ŐĞƫ ŶŐ�ƚŚĞ�ƐŵĂůů�ĐŚŝůĚƌĞŶ�ƌĞĂĚǇ�

State and federal funds

are provided at the 17%

level instead of the 40%

ƉƌŽŵŝƐĞĚ͘ � dŚĞ� ƐŚŽƌƞĂůů�

must then be provided

by the local district but

districts are so strapped

for revenues right now

that they are asking for

waivers and have been

receiving them. This pro-

gram has high costs for

every district.

zŽƵƌ�ůŽĐĂů�>ĞĂŐƵĞ�ƐŚŽƵůĚ�ďĞ�ŚĂǀ ŝŶŐ�ŵĞĞƟŶŐƐ�ďǇ�ŶŽǁ �ƚŽ�ĚŝƐĐƵƐƐ�ƚŚĞ�ĐŽŵƉŽŶĞŶƚƐ�ŽĨ�ƚŚĞ�ƐƚƵĚǇ͘��zŽƵ�ƐŚŽƵůĚ�ĂůƐŽ�ďĞ�

ƌĞĂĚŝŶŐ�ƚŚĞ�ďĂĐŬŐƌŽƵŶĚ�ŝŶĨŽƌŵĂƟŽŶ�ƚŚĂƚ�ŝƐ�Ăǀ ĂŝůĂďůĞ�ŽŶ�ƚŚĞ�>t s h^�ǁ ĞďƐŝƚĞ͘��dŚĞƐĞ�/ƐƐƵĞ��ƌŝĞĨƐ�ĂƌĞ�ĐŽŶĚĞŶƐĞĚ�ǀ ĞƌͲ

sions designed to help our members understand the issue . Reading the long form will provide a wider view on each

issue and will add more details to your knowledge of the subject. The authors of the background papers, the

>t s h^��ĚƵĐĂƟŽŶ�̂ ƚƵĚǇ��ŽŵŵŝƩ ĞĞ͕�ĂƌĞ�ůŝƐƚĞĚ�ŽŶ�ƉĂŐĞ�ĨŽƵƌ�ŽĨ�ƚŚŝƐ�ďƌŝĞĨ͘ ��dŚĞǇ�ŚĂǀ Ğ�ĚŽŶĞ�ĂŶ�ĞǆĐĞůůĞŶƚ�ũŽď�ŽĨ�ƉƵƫ ŶŐ�

ƚŽŐĞƚŚĞƌ�ƚŚĞ�ŝŶĨŽƌŵĂƟŽŶ�ŶĞĞĚĞĚ�ĨŽƌ�Ă�ĐŽŶƐĞŶƐƵƐ͘ ��

ZĞŵĞŵďĞƌ�ƚŚĂƚ�ǇŽƵƌ�ůŽĐĂů�>ĞĂŐƵĞ�ĐŽŶƐĞŶƐƵƐ�ǁ ŝůů�ďĞ�ũƵƐƚ�ŽŶĞ�ŽĨ�ŵĂŶǇ�ĨƌŽŵ�ĂĐƌŽƐƐ�ƚŚĞ�EĂƟŽŶ͘ ���Ğ�ĂůƐŽ�Ăǁ ĂƌĞ�ƚŚĂƚ�

your consensus may differ from the many opinions of your neighboring Leagues, or Leagues across the country.  We 

ĂƌĞ�ŚĂƉƉǇ�ƚŚĂƚ�ǇŽƵ�ŚĂǀ Ğ�ƉĂƌƟĐŝƉĂƚĞĚ�ŝŶ�ƚŚŝƐ�ƉƌŽũĞĐƚ�ĂŶĚ�ŚŽƉĞ�ǇŽƵ�ŚĂǀ Ğ�ůĞĂƌŶĞĚ�ĂďŽƵƚ�ƚŚĞ�ŝƐƐƵĞ͘



The following meetings are being held for the South Suburban Cluster:

1. September 17, 2011, 10AM to Noon - Park Forest Village Hall, 350 Victory Drive, Park Forest

Jill Liapis from the South Cook Intermediate Service Center will speak on Common Core Standards.

ΎdŚŝƐ�ŵĞĞƟŶŐ�ŝƐ�ŽƉĞŶ�ƚŽ�ŽƚŚĞƌ�>ĞĂŐƵĞƐ�ĂŶĚ�ƚŚĞ�WƵďůŝĐ͘

2. October 22, 2011, 10AM to Noon - Palos Heights Library, 12501 S. 71st Avenue in Palos Heights

ZĂůƉŚ�D ĂƌƟƌĞ͕��ǆĞĐƵƟǀ Ğ��ŝƌĞĐƚŽƌ�ĨƌŽŵ�ƚŚĞ��ĞŶƚĞƌ�ĨŽƌ�dĂǆ�ĂŶĚ��ƵĚŐĞƚ��ĐĐŽƵŶƚĂďŝůŝƚǇ

will speak about School Funding and Equity. ΎdŚŝƐ�ŵĞĞƟŶŐ�ŝƐ�ŽƉĞŶ�ƚŽ�ŽƚŚĞƌ�>ĞĂŐƵĞƐ�ĂŶĚ�ƚŚĞ�WƵďůŝĐ͘

3. November 5, 2011, 10AM to 3PM - Homewood Library, 17917 Dixie Highway in Homewood

^^��ůƵƐƚĞƌ�>ĞĂŐƵĞƐ�ǁ ŝůů�ŚĞĂƌ�ƐŵĂůů�ŐƌŽƵƉ�ƉƌĞƐĞŶƚĂƟŽŶƐ�ĂŶĚ�conduct their consensus in break-out sessions.

*WĂƌƟĐŝƉĂŶƚƐ�ĂƌĞ�ƌĞƐƉŽŶƐŝďůĞ�ĨŽƌ�ďƌŝŶŐŝŶŐ�ƚŚĞŝƌ�Žǁ Ŷ�ďƌŽǁ Ŷ�ďĂŐ�ůƵŶĐŚ͘ ���

►ALL CONSENSUS REPORTS ARE DUE TO BE POSTED ONLINE FOR LWVUS BY NOVEMBER 30, 2011

I m p o r t a n t M e e t i n g D a t e s
P l e a s e M a r k y o u r c a l e n d a r

League of Women Voters - South Suburban Cluster

To read the long form on

School Funding and Equity:

ŚƩ Ɖ͗ ͬ ͬ ǁ ǁ ǁ ͘ ůǁ ǀ ͘ ŽƌŐͬ �D ͬ dĞŵƉůĂƚĞ͘ĐĨŵ͍

^ĞĐƟŽŶс, ŽŵĞΘd�D W>�d�сͬ �D ͬ

ContentDisplay.cfm&CONTENTID=17608

Editor: Chris Slowik

LWV of the Palos-Orland Area

>t s h^��ĚƵĐĂƟŽŶ��̂ ƚƵĚǇ��ŽŵŵŝƩ ĞĞ��- Background Papers

Peggy Hill - Co-Chair - dĞǆĂƐ��;, ŝƐƚŽƌŝĐĂů�WĞƌƐƉĞĐƟǀ ĞƐͿ

:ŽĂŶŶĞ�>ĞĂǀ ŝƩ ��- Co-Chair - California

Pat Aaron - Illinois (Early Childhood Equity and Funding)

Sanford Ostroy - D ĂƐƐĂĐŚƵƐĞƩ Ɛ

Carolyn Jefferson Jenkins  -  Colorado (Role of Fed Gov in Pub Ed) 

WĂƚƌŝĐŝĂ�>ŝďƵƫ ��- New Jersey (Disadvantaged Children)

Jean Pierce - Illinois (Funding and Equity Issues)

Janelle Rivers - South Carolina (Common Core Standards)

Outstanding Job! Thank You!
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Y ƵĞƐƟŽŶƐ�Žƌ��ŽŵŵĞŶƚƐ͍

issues@lwvil.org
To check in with the

>t s />�/ƐƐƵĞƐ��ŽŵŵŝƩ ĞĞ�


